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. Chapter Two 
Oral History of Donald J . Hurst 
JIM : We are interviewing Donald Hurst who has been involved in 
education for the past four decades . This interview is taking 
place in Mr . Hurst's office at the Central Office of U.S. D. 
489, Hays, Kansas, on July 1, 1986. 
TOM : Mr . Hurst , what years did you attend school in a one-rooc 
schoolhouse? 
MR. HURST : I attended my first eight years , grades one through 
eight, in a rural school in Achilles , Kansas . This is located 
about eighteen miles southeast of Atwood in Rawlins County in 
1935- 1943. 
BILL: What time did school start both daily and yearly? 
MR. HURST : School started at 9 :00 A. M. and ended at 4 :00 P. M. , 
and we went to school for an eight-month period. We usually 
started toward the end of August , and school was finished a 
little before the end of April . 
JIM : How did you find out if you weren ' t having school? 
MR. HURST : Well , very seldom did we not have school. Only if we 
had a big snowstorm would we not have school , and that's 
because no one could get out . The teacher usually stayed 
with someone who lived near the school , so if the teacher 
got to school that meant we were going to have school . So , 
very seldom did we not have school. If the teacher didn •t 
get there and some of. us could, why we would wait around 
awhile , and if no one was there, we would go home . 
TOM: As a student , what punishments did you receive or did some 
of the other students receive? 
MR . HURST : Well , of course as you know , spankings were a little 
more frequently used in those days , and for the boys it was 
usually lean over and grab your ankles, and then you would 
wait for it to be applied , Of course, the usual discipline 
techniques were usually used first , such as the evil eye and 
changing your seating arrangement or a word of caution, or 
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the teacher would simply walk over beside you and kind of tap 
you on the shoulder . These types of things have always been 
pretty effective . I don ' t know if I need to get too concerned 
about this question , after all , surely I was a model student . 
BILL: What tricks did you pull on the teacher? 
MR. HURST : Well , if I answer this , I 'll blow my model as a model 
student --you know, my image as a model student . However , I 
do recall a time when I put a mouse in the teacher ' s top desk 
drawer , and I knew she was deathly afraid of them. And it did 
get the expected results when she opened up her desk drawer and 
let out a scream as the mouse jumped out , but of course no one 
knew who did it . 
JIM: As a student , did you have any special duties? 
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MR . HURST : We did . A lot of ours were custodial in natllt'e because 
the teacher , of course, was her own custodian and everything , 
so we were usually involved in dusting erasers or dusting of 
the furniture and window seals . Older students often got 
involved in helping sweep the floor and generally getting 
ready for the next day . Then, periodically we would get out 
the mops and use an oil and oil mop the floors because that 
made it sweep easier , and it would absorb the dirt and so 
forth . We used to oil the wood floors in those days a lot . 
TOM : What type of fun activities did you participate in? 
MR . HURST : Well , we would often go to other schools on Friday and 
play softball . Things weren ' t as tightly scheduled in those 
days as they are now. The teacher would just call up the 
other teacher and say , 11How about a softball game Friday at 
five? 11 and away we would go . They would usually all get in 
the teacher ' s car , and we would go to the other country school 
and have a softball game . Then there were times two or three 
schools would get together and have various track events like 
three- legged races, sack races , and wheelbarrow races , track 
running types of events . Then usually the school would end 
with a potluck community picnic . 
BILL: What years did you teach in a one-room school? 
MR . HURST : Well , the first two years I taught were 1947- 48 and 
1948- 49 were in Linda school district located in Rawlins 
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County . And then I taµght one year in a one- teacher school 
a.t Cedar Bluffs, Kansas , in 1949-50. From there I did tea.ch 
in Atwood City School one year , and when I got out of the 
service, I taught two years in a two-teacher country school 
south of Atwood called Chardon School , and it's about halfway 
between Atwood and Colby on Highway 25 in Rawlins County. 
And then I moved, of course, from there to Hays . 
JIM : How much schooling on education did you have to have in order 
to teach? 
MR . HURST : Very little . Of course , you were required to have a 
high school diploma, and at that time with picking up eight 
hours of college , you could start teaching the following 
year , and that ' s what I did. I ca.me to Fort Hays and took, 
I believe, nine hours that summer and started teaching in 
the fall of 1947. 
TOM : Where did you have to go to do your student teaching? 
MR . HURST : It was a little different then than it is now because 
we started teaching right out of high school with eight hours 
or nine of college . It often meant you usually ba.d taught 
three or four years before you take student teaching . Of 
course, now you take student teaching before you go out to 
teach. But I had taught about four or five years when I 
took my student teaching at Jefferson West School here in 
Hays which has now been renamed Kennedy Middle School , and 
that was during the summer of 1956. 
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BILL: What was yotn' pay w(lile teaching in a one-room schoolhouse? 
MR . HURST : The first year I taught school was for $200 a month for 
a nine- month period or a total salary a year of $1800. 
JIM : What kind of punishments did you dole out as a teacher? 
MR . HURST: Well , once in a while I would spank a child, but that 
was usually as a last resort . You would often try--he might 
have to stay after school a little while . Once in a while you 
would do that bad thing of standing in the corner facing the 
wall , or they wouldn 1t be able to participate in recess . Those 
were just a few of the things that they used to do . 
TOM : Back in the one-room schoolhouses , how did you receive your 
paycheck? 
MR . HURST : Normally , you would go by the board member ' s house 
that was the treasurer of the board . Usually , one of the 
three board members would be the treasurer , and they would 
write the checks , and then at the end of the month, you 
would drop by their house and pick up your paycheck. 
BILL: How often did you meet the school board? 
MR . HURST : Not real often. Usually , of course, I would meet with 
them when I was hired, and then perhaps another time or two 
when I was ordering instructional materials for the school , 
and then I would meet with them and present the bill for the 
instructional materials . Of course, our budgets weren ' t vary 
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big then, and so you d~dn 1t buy very much other than textbooks 
and that's about it. 
JIM: Where did you stay while you were teaching? 
MR. HURST: The first two years I stayed at home and taught , and 
then the third year I stayed with a brother -in- law in Oberlin 
and taught at Cedar Bluffs, and then in Atwood I bached, and 
after I got out of service, of course, I was married so we 
lived just across the street in a farmhouse or across the 
road from the school in a farmhouse when I taught at Chardon 
School . 
TOM: Describe some of the teaching styles or methods that you used . 
MR . HURST: Probably the most accurate way to describe the types 
of teachers in those days would be that many of them taught 
the way they had been taught because so many of them went 
right out of high school to teaching . And, of course, until 
they received their college degree, they were not near as 
academically prepared as teachers are today . I still think 
teachers varied then like they do now considerably in areas 
of personality, preparedness and getting along with students 
and other people. I think those differences will always be 
there, but I'm sure teachers are much more academically 
prepared than they were then. 
BILL: While you were teaching in a one-room schoolhouse, what 
was the mutual age that a child began school? 
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MR . HURST : They either bad to be five- or six-years old . A lot 
of students started at five : once in awhile they would have 
to repeat a grade, but they started in first grade--we didn ' t 
have kindergarten-- so it's flexible between either five- or 
six-years old . 
JIM: How were some of the one-room schoolhouses you taught at 
financed? 
MR . HURST : Most of them were pretty well financed by local taxes , 
and with a list we would use some state funds , but the heavy 
burden fell on the local taxpayer . 
TOM : With that in mind, what are some of the physical problems that 
you incurred in some of the buildings? 
MR . HURST : Of course , beinga one- room school you were very 
limited in space. If you tried to work out any extra learning 
centers or anything , you had problems because of the space 
situation. So a lot of times in the little schools , you 
would probably seat some rows . In fact , some of the schools 
I taught in had the seats actually screwed to boards setting 
on the floor, so you had no choice but to set them in rows . 
So we were limited. Of course, anything like your recess and 
so forth we didn ' t have gymnasiums that was outside so you 
would go out and play basketball on a dirt court and use your 
playground for sports and all the other activities that we use 
inside much of the time now because of no gyms attached to 
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those schools . And, 9f course, as far as the physical set up 
of the school , they were not insulated very well at all , and 
of course, neither were most of the homes at that time, so 
they would get a little breezy in the wintertime, but people 
didn ' t pay much attention because their homes were the same 
way , so those were things we didn ' t get real uptight about 
unless we ' d freeze out . 
BILL: Who was in charge of the upkeep of the building , and what 
exactly were their responsibilities? 
MR . HURST : Well, actually as the teacher you were your own 
principal and your own custodian , You were responsible for 
the day- to-day cleaning of the building and keeping it dusted 
and so forth . Now, if you had any major problems like roof 
problems or things of that nature, then you reported to the 
board of education, and it was up to them to try to take 
care of it . 
JIM : What system of evaluation was used for teachers at this time? 
MR . HURST : Well , as far as teachers were concerned, you were at 
the mercy of the board of education or what the people and 
patriots of the district told the board of education about 
you. You had no teacher tenure or nothing like that , so they 
could fire you in the middle of a year or any time they wanted 
to . So you were strict]y at the mercy of the board of education. 
Now as far as the students ' evaluations were concerned, they 
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were pretty well at the mercy of the teacher . You had your 
report cards you gave them , and either they worked up to meet 
the standards you set as a teacher or they didn ' t, and that ' s 
how you determined whether they passed on to the next grade 
or failed . 
TOM: At these various schools you taught at , how many different 
classes did you have to teach? 
MR . HURST : Well , normally you taught one at a time , but sometimes 
you combined grades as you had about seven subjects that you 
taught in each grade level. We were still teaching reading, 
math and spelling , English, social studies, science , and 
writing , and the thing you had to learn to do as a teacher 
is you had to integrate your instructions so you could 
combine some of your objectives across your content lines . 
For instance, if you were teaching students how to locate the 
main topic in a paragraph, you might hit that in reading , or 
you might hit it in English book or whatever . But you can 
teach it in any of the reading content areas such as social 
studies , reading, English or science if you knew which skills 
you were going to teach. So you had to give real careful 
thought to what the skills and objectives were that you 
wanted to get taught , and then you would have to teach it 
in the most efficient manner that you could ; other~~se, you 
would not be able to have time to get the job done. And by 
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doing this, of course, meant that every subject as such wasn ' t 
taught every day of the week , but you maybe pick your skills 
and concepts out of those areas of teaching of another subject 
area. I think also this does help the students so they 
understand how the different subject disciplines are 
interrelated with each other . I think a lot of times today 
kids are taught math or kids are taught English. Sometimes 
they ' re out in college before they realize they have any 
relationships between them. But you had to teach it 
interrelated when you had several grades and several subjeCts , 
or you had to get it taught . 
BILL: On an average how many students attended school when you 
taught in a one-room schoolhouse? 
MR . HURST : They varied . I had as few as five in grades one 
through four and as many as eighteen in all the grades one 
through eight . 
JIM : Can you elude a little bit into levels that you had in your 
educational programs? How many different grades did you 
teach at once? 
MR . HURST : I taught as high as eight grades in one school year--I 
had all eight grades . 
TOM : What types of cultural or heritage backgrounds did the 
communities you taught in have? 
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MR . HURST : Of cotll'se, all of them being a country school and the 
schools came from a farm and rural background . The first two 
years was a Swedish school that I taught in , so most of the 
farmers there were Swedes , and, other than that , most of them 
were farm and country rtn'al areas . 
BILL: What was the average number of years a student spent in 
school? 
~m . HURST : Normally , if they passed every grade, most of them 
would graduate from the eighth grade. Now at that time high 
school--a lot of them didn ' t finish high school . Graduating 
from high school then was , well , I would say graduating from 
college now is just as common as high school was then because 
a lot of people didn ' t graduate from high school . So, you 
were considered pretty well educated if you finished high 
school at that time. 
JIM : Can you think of anything unusual that happened during the 
time in which you were teaching at these various schools? 
MIL HURST : I recall having problems one time with my oil heater 
when I taught at Cedar Bluffs, Kansas , and that keeps the 
place warm so I had contacted the board and had asked them to 
repair or replace it and didn ' t get any results . So one cold, 
blustry day I just called the parents and said just come get 
the children. The board members started questioning me why I 
was dismissing school so I invited them to come down and take 
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the place of the chilqren and see how cold it was . They 
didn ' t come in and sit in , but I did get a new stove the next 
day so we had school . And then I think it was the third year 
that I taught ; in fact , it was in the same school because it 
was in Cedar Bluffs the first of the school year when I got 
here, and there was a rather wealthy lady who was on the board 
came in and started to tell me how to teach school and told 
me that if I was going to be successful teaching in that 
school there were some things that I would need to know and 
need to do , and she proceeded to start telling me what I had 
to do to teach there, and I listened for quite a spell, and 
I told her I believed that she did know a lot about teaching 
school , and I suggested that she go right up to the front of 
the room and teach for the first two weeks , and I would give 
her my salary, and I would sit in the back of the room and 
observe her and thought that maybe I could pick up some good 
ideas . Needless to say, this was not the reaction she had 
expected, and she was trying to think of all kinds of ways to 
get herself out of the predicament , and finally in desperation 
she said, "You know, I think you really can teach this school, 11 
and I didn ' t see her again until the all- school picnic at the 
end of the school year . So , it seemed to work out . 
TOM : Could you maybe explain a little bit what the average 
teaching day was like in a one-room school? 
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MR . HURST : Well, probably the first thing I did when I got to 
school was I went out and checked the boys 1 and girls 1 
outdoor toilets because we had no indoor toilets in those 
days . So I would go out and check those out and make sure 
they were cleaned out and so forth, and I would come into the 
school , and the first thing I would do is to send mice, you 
know, running . In those schools, they would be up on the 
window seals so I would have to dust off the windows and 
come and see that everything was ready to go , open the windows 
if the weather permitted and let a little fresh air come 
through it and get out my textbooks for the day and write my 
assignments on the board. Remember when you are teaching 
that many different grade levels, once the day begins you 
don 1t have much time to get prepared so you better be prepared 
before you start. So I would sit down by grade level and 
subject level all the assignments for the day on the 
chalkboard . Then, of cowse, we had a school bell that we 
would ring to start school , and we would ring the bell , and 
all the kids would come into the school , and, of course, one 
other thing I forgot , I had to be sure I had the drinking 
water in place because we didn ' t have running water . I 
usually hauled the drinking water to school as the teacher 
and had a crock out in the back part of the room so I would 
get that set up so the drinking water would be in tact . Then 
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when I 1d ring the bel+ , the kids would all come in, and we 
would start the day off with the flag salute, and often times 
there would be a prayer for the day ; sometimes they would say 
it all together and pray together and say it . Then, we would 
have opening exercises which consisted of sometimes a student 
had a new pair of shoes they wanted to share, or they had 
done something as a family or had gone some place over the 
weekend or whatever , and this was kind of a sharing of events 
or something new that they wanted to share with the group. 
Thev I would draw their attention to the assignment on the 
chalkboard, and if some of them took a little explanation, I 
would take just a few minutes and completely introduce the 
assignment and what I wanted them to do in each of the 
assignments . Then I would give them a brief time to read, 
and I had it scheduled so they knew I would start off with 
first grade reading , second grade reading , and so forth , and 
they knew what order I would be having classes in . So I 
would set up my classes , and we didn ' t have an hour per class 
back then ; you spent that hour , and if you had six hours in a 
day , you would see you wouldn ' t get very far with eight grades . 
So you were talking more about five minutes , maybe six or 
eight minutes ; very seldom could you go more than ten minutes , 
especially with any grade level , so you had to have yourself 
organized so you could get your information out very clearly 
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and so that you could .understand what was going on ; otherwise, 
you would lose it in the shuffle. So you would review the 
lesson you had given them the time to read it through, and 
then you would call the groups up for discussion . You would 
briefly discuss it to see if they had read it and understood 
what they had read and then kind of check base a little bit to 
review areas that they were having problems with , Math--we 
did quite a bit of chalkboard work , putting several students 
at the chalkboard at a time , That way I could see real 
quickly who was having trouble with what problems and get 
working a little bit with them individually a little mare than 
some of the others . We had recess mid- morning like they still 
do in most elementary schools , and we would go outside and 
play games and get a breath o£ fresh air , and we would come 
back in and proceed with our school work. Often times things 
like health, social studies, spelling , science were classes 
you taught maybe two or three times a week so you could spend 
a little more Lime with them at the time of teaching them and 
consolidate a little bit more. Reading and math were usually 
taught every day . So that was one way we could gain a little 
extra time , At noon we did not have lunch programs so everyone 
brought sack lunches , cold lunches , and once in a while if we 
wanted to make a special day , the teacher would bring soup, 
and we would heat it on top of the old wood stove, the heating 
18 
stove, so we would ha~e something hot for lunch, and then we 
would have that with our sandwiches which tasted real good . 
So that ' s the way we handled the noon situation. Then the 
afternoon again, we had about a fifteen- minute recess about 
mid-afternoon , and usually our math and reading was pretty 
well taught mornings , and then we would intersperse our other 
subjects in the afternoons . About four o 'clock, of cow-se, 
is the time we would dismiss , and kids living close by would 
walk or sometimes they would--the neighbors would haul some 
of the others home with them that lived along the way , that 
kind of thing . We didn ' t have any buses out there so the 
parents were responsible to get them to school and home, and 
either you walked or ride a bicycle or horse , or they would 
come get you or whatever . 
BILL: What step was taken when, for example , a snowstorn would 
come up during the school and the temperatures would get 
below zero? How would these kids manage to get home safely? 
MR . HURST : Well , of course, first of all we tried to keep them in 
the schoolhouse as much as we could , Kids dressed a lot more 
warmly than they do now too because they were used to cold 
weather, but often times the neighbors would come, and they 
would often come with a horse or wagon or the old Model A or 
something , and they would load up several of the neighbors ' 
kids and take them home for you, Very seldom would we let 
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the ld.ds go unless th~ parents just flat said that they were 
to walk ; then, we would try to bundle them up with all the 
clothes we could find before we would let them start home . 
But usually we would know by the parent --some parents made 
their kids walk in snow, shine, rain or what have you. 
Others would come and get them, and you had to know which 
parents expected what . But fortunately in the years I taught , 
I really didn ' t have anybody freeze to death or anything , but 
there was one time that I spent the night in the ditch and 
couldn 1t get home with my car , but other than that we were 
quite fortunate really. 
BILL: If you sent a kid home in the middle of the day, and he gets 
hit by a car did you ever have to worry about being sued? 
MR . HURST : No , that was the farthest thing from my mind back then, 
you didn't even hear about lawsuits--people suing each other . 
No , we didn't worry about lawsuits at all ; the people just 
didn ' t do that back then . So we didn ' t worry about that was 
the farthest thing from my mind. I don ' t think I even thought 
about lawsuits . 
JIM: Were the conditions that we hear the stories about , how 
cold it was and hot it was in the schools, was it really 
that bad? 
MR . HURST : Well, I think what you have to view that with is 
comparing the old Model A that went thirty-five miles per 
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hour to the cars of tQday that go over one- hundred. For 
example, I only lived three-quarters of a mile from that 
schoolhouse, but it seemed like, at that time , when I walked 
it was five miles. I think in perspective, at that time , it 
did seem like a long ways . Strangely enough, it wasn ' t that 
much further than it is today, but it was the difference in 
conditions and types of transportation. That kind of thing 
that we don ' t have to cope with today . 
TOM : How were the schools organized ; how far apart were they, and 
where were they usually located? 
MR . HURST: Legally, certain portions of land were set aside for 
schools throughout the state and usually within about ten 
miles you could find another country school . Most of these 
were one- teacher schools . Therefore, there was no need for 
bussing . Most of them were close enough in one way or another 
to get to school. Most of them were one- teacher schools , and 
then as the population started shifting a little bit more 
from rural to urban and so forth , the population of those 
schools started cutting down. Then, when you get down to the 
point where the district felt they couldn't finance it anymore 
or finance the teacher , they would close down a country school 
here or there . Then, of course, in 1966 with the unification 
law in Kansas , most of the one- teacher schools closed or they 
consolidated them into the nearby towns . That , of course, 
instigated most of yovr bussing , and things that went in 
like that . 
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BILL: What were your immediate plans after leaving the one-room 
schoolhouse? 
MR . HURST : Well , of course, as you know, I was teaching in a 
two-teacher school at the time I was hired coming into Hays . 
I really hadn ' t given it much thought--I suppose someday I 
thought I might move into a larger town to teach. Then, 
when I took the student teaching and was invited to apply 
here, I thought , my goodness , this is a big city and probably 
clear out of my realm. I was rather surprised when I applied 
and got the job. I really hadn't given it a lot of thought 
until I was approached and asked to come into Hays . 
BILL: As a follow- up question, how do you feel that teaching in a 
one-room schoolhouse prepared you to teach on a larger scale? 
MR. h1JRST : One thing it does do is it made me integrate subjects 
as I mentioned before, in order to get it taught . So, you 
kind of do core teaching where you interrelate your areas . 
Also, you really had to tone up your organizational skills 
because you taught several grade levels and several subjects , 
and you had to be highly organized to get the job done . I 
think that most of my nights I would be up to midnight if I 
had up to six or seven different grade levels . I could just 
guess that 1 1 d be grading papers and making preparations until 
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approximately midnight every night; it was tough going, to 
prepare well . It prepared me well for going into Hays ; I had 
never had it so good in fact . 
JIM : How long did you teach at Lincoln Elementary in Hays , and 
could you kind of mention what were some of the differences 
you found teaching at a one-room school and teaching at a 
city school? 
MR. HURST : I taught three years at Lincoln Elementary School, 
the first two years as a combination fifth and sixth grade 
teacher, and, of course , as I said that was the fewest grade 
levels I ' d ever taught . When the superintendent asked me 
what I thought about teaching fifth and sixth grade, I said 
it sounded great , the best deal I ' d ever had. He about fell 
off his chair because teachers in town did not like to teach 
combination grades. It takes considerably more preparation. 
The third year I taught straight sixth grade . I think the 
thing that struck me more different in the Lincoln School 
here in Hays than I had run into before, was the tight 
scheduling from the gymnasium--things just ran on a cut and 
dry schedule in the country schools. If it took another 
minute or two to clinch an instructional point , you took it , 
and on with the show . When they started scheduling in art 
and music and these types of things, where other teachers 
would come in, you had to stay on the schedule or you would 
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mess everybody elses ~chedule up . I think that took me a 
little adjusting to do . Another thing that 1s quite different 
was the students themselves . In town they were not coming 
from the farms or rural type backgrounds. They were from 
Hays and used to living in a town, and their backgrounds were 
all together different . It probably took me a full year to 
get used to the differences in backgrounds in kids , and these 
kids were something terrible for a while. But , I had to learn 
the backgrounds these kids were coming from , and then I found 
they were just as good as kids as the others , and I was the one 
that had to adjust . 
TOM : You said you taught three years at Lincoln Elementary . 
Where did you go from there? 
MR . HURST : I like to back up if I might to when I first came into 
Hays, because I had a unique experience that hadn ' t happened 
to me before . When I first came into Hays, of course, I said 
I took my student teaching at Kennedy , which was Jefferson 
West at that time. A lady by the name of Ida Beasley taught 
at the Washington School here , but was also a supervisor at 
the college in the summer . She was the one that observed my 
teaching and asked that I apply for a teaching position in the 
Hays schools . I told her I was under contract , but wouldn1t 
break my contract unless they would release me. So, I 
talked to Superintendent C. V. Phillips , and he said, "Come 
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on up to my office. " He said, 11If you have to find a teacher 
acceptable to your board, let I s see if we can find one. 11 He 
sat me down and said to use the phone. Well , of course, they 
had a dial phone and I had never seen a dial phone. The 
kind we had were the ones on the wall you cranked so many 
longs and so many shorts. I 'd never made a long distance 
phone call in my life by the dial system , because with the 
ones on the wall you just ask for the operator , and they did 
the rest of it . So , I had quite a time coping with learning 
to use the dial phone . The phone was my first big problem , 
After I located a teacher that was acceptable, in filling my 
present position , I had to go to each school board member ' s 
place of business , introduce myself , and tell them I was here 
applying for a position in the school system . That was a new 
experience to me. I always remember Norman Jeter who is a 
prominent lawyer here in town . When I got up to his law firm , 
I sat down across the desk from him, introduced myself , told 
him I was from Atwood and was applying for a position here . 
He looked me right straight in the eye--he had one eye that 
was about half open--he squinted that eye and he looked right 
at me. I introduced myself in dead silence--seemed like an 
hour to me, but I ' m sure it wasn ' t more than two or three 
minutes . I thought I ' d just look him right in the eye , so I 
did. Pretty soon, he said 11You ' re from Atwood, huh? 11 I said, 
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11Yes . 11 He said , 11Wel~ , my wife ' s from Atwood, so you can1 t be 
to damn bad. 11 I was pretty relieved at that point because I 
didn ' t know what he had in mind there for a while. That was 
most interesting because I was hit with two new experiences 
right quick like . One was trying to use the dial phone and 
the other one was , I 1d never been asked to go to every board 
member . There were six boa.rd members , and I had to go to each 
of their places of business . As far as I went from teaching , 
I taught three years at Lincoln School . One evening while 
the board was meeting , I was sitting at home and the telephone 
rang , and it was the Superintendent Vallas Rockwell . He said 
that they were having a board meeting that evening , and he 
wanted to know if I would be the new principal at Lincoln 
School . The Principal , Don Inbody , was going on to get his 
doctorate degree , and that had left a vacancy at Lincoln 
School . He said they would like to have me be the new 
principal . Needless to say , I really hadn ' t had any forewarning 
on this . I gulped about twice and said, 11Well , if you think 
I can do the job, I ' ll be happy to give it a shot ." That 
very same night , I was hired as principal at Lincoln School. 
After I recovered from the shock , it turned out very well for 
me . As far as what I had to do to prepare for the job, the 
only thing that was required for a principal was you had to 
have a B. S. and be working towards your Masters . You didn ' t 
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have to have a Mastei;s degree at that time, and I lacked 
about one summer from having my Masters when I took the 
principalship in 1959. Then, I finished my Masters degree in 
General Administration in 1960. 
BILL: What were some of the course requirements to serve as a 
principal? 
MR . illJRST : Some of them were quite similar as they are today . I 
had to take a course in Tests and Measurements and School 
Plant . Also , I had to take a course in Supervision. Then, 
we had to do some observations in administration that was 
limited. However , at that point , it was not very detailed in 
all , other than they were similar to what you have now. 
JIM : How long were you a principal, and can you tell us what your 
roles and responsibilities entailed? 
MR . HURST : I was pr incipal at Lincoln School for seven years 
from 1959 to 1966 . Of course , one of the main things I was 
expected to do as a principal was , more or less , run a tight 
ship and keep my discipline under control , while providing 
instructional leadership for the teachers . Also , I was 
expected to work with the general public and the parents , and 
be in charge of the total instructional and staff operations 
of the building . I was also required to submit budget figures 
for what I thought it would cost the school to operate . Then , 
of course, to report to the superintendent for any of the 
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needs as to building improvements that I thought were needed 
the fallowing year . That had to be done on an annual basis. 
Far as staff relations , the principal bas always been 
responsible for the evaluation of teachers . Now, at that 
point in time , the superintendent usually hired the teachers, 
but the principal was the one in charge of evaluating them 
and determining whether they continued to teach or were to be 
discontinued. It ' s a little better today. The principal has 
more say in hiring the teachers that are in his or her 
building . Today, it is the principal ' s responsibility to 
either help that teacher to become a good teacher or replace 
that teacher . So, this puts more of the responsibility 
directly on the principal ' s shoulders . It also gives them a 
say in who they hire . I think that ' s an improvement . 
TOM : Could you briefly describe any educational developments you 
were instrumental in establishing , during your principalship? 
MR. HURST : I think one of the first things I got involved in, as 
a principal , was assembling the various board policies into a 
board policy handbook. As a principal , there were certain 
things I would do once in a while . The superintendent would 
say that ' s against school policy or board policy . I didn't 
have a board policy book so I had no way of knowing what the 
policies were and that frustrated me a little bit . So, I 
asked the superintendent if I could go through the board 
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minutes and see if I qould compile a board policy handbook . 
The only resemblance of a board policy handbook that I found 
was about four or five sheets of legal size paper where the 
superintendent had typed some things down and kept in his 
office. So, I took his sheet and went through the board 
minutes and pulled out the policies that the board had 
developed and set it up in a policy form . I presented it to 
the superintendent and the board approved it . At that point , 
every board member and every administrator received a board 
policy handbook . In fact , we still have them in the libraries 
of the schools now. So, they are much more accessible, and 
principals have a reference to go to very quickly , so this 
has been a help . The second major educational development I 
became involved in when I was at Lincoln School, with my 
parent-teachers association, was researching the feasibility 
of textbook rental for the district . Prior to this time, of 
course , parents had to buy their own children I s textbooks and 
and this could be very expensive, especially if you have the 
number of children I have. The research we did was found to 
be feasible , and we shared it with the other schools and they 
felt they would like it too , so we recommended to the board 
and it was adopted district wide . So, textbook rental 
programs , per se, in the State of Kansas , in our public 
schools , were authorized by the state legislature in 1965 . 
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Our textbook rental pi;ogram in the Hays schools was implemented 
at the beginning of the school year in 1961 . Then, a third 
rather major educational development that I became involved 
in \1bile a principal at Lincoln was developing curriculum 
guides for courses taught in the district . During the last 
couple of years as a principal at Lincoln , I was also given 
the title of Elementary Curriculum Coordinator . I think 
probably as a principal these were the major things I was 
involved in. 
BILL: What was the next step in your educational career and how 
did you obtain that position? 
MR. HURST : The next step in my administrative career was that of 
Assistant Superintendent of Schools in Hays . This was the 
first time that Hays had had an assistant superintendent of 
schools , and that was in 1966. I also was given the title of 
Curriculum Director . This is the same year, 1966 , that 
unification laws in Kansas became effective . That ' s when 
Munj or , Schoenchen , Catherine, and Antonino became a part of 
the district , and the district ' s name was officially changed 
from Hay ' s Public Schools to Unified School District 4~ . As 
far as how I obtained the position was quite similar as to 
how I obtained the principalship. The superintendent was 
still Vallas Rockwell , and he asked me if I ' d like to move 
to the central office and be his assistant superintendent . 
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I told him I would . ~t that time , the superintendent ' s 
office was in the high school , and philosophically I never 
did like the superintendent ' s office being in the high school 
building . I felt that over shadowed the building principal. 
It makes it real difficult for the principal to function with 
the superintendent sitting there. I said I would, providing 
they move the district office out of the high school building 
because I really didn ' t feel that was quite right . Though, 
some schools do it . I said I thought it would function 
better to stay out of the principal I s hair and be in a separate 
office . I don •t know if that had any effect or not , but our 
office was taken out of the high school and I became the 
assistant superintendent of schools . I told him I ' d be happy 
to give it a try , and of course, I ' ve been here ever since. 
The only change that I s taken place through the years has been 
my title. My official title now is Deputy Assistant 
Superintendent of Schools and Assistant Superintendent for 
Instruction , which is just about the same thing , just a 
little change in titles . 
JIM : What are your duties and responsibilities in your present 
position? 
MR. HURST : As deputy assistant superintendent, I am responsible 
for acting as the superintendent when the superintendent is 
out away from the schools . Of course , I ' m responsible for 
31 
any administrative as~ignments the superintendent wishes to 
assign to me . I ' m the assistant superintendent of instruction 
for kindergarten through grade twelve. I chair the district I s 
curriculum council. I ' m responsible for seeing that textbook 
adoption committees are formed and that the instructional 
materials in the schools are kept up to date, including 
updating our curriculum guides . I 1m responsible for seeing 
that the educational programs that are spelled out in the 
curriculum guides are actually taught in the classrooms and 
that accountability measures are set up so that we know how 
well the students are learning what the district expects . I 
coordinate all the activities between Fort hays State 
University and USD 489 , such as student teachers, junior bloc 
students , students taking practicums or doing research work 
in the district . I make an annual report to the board of 
education on student achievement in the district . This 
includes the results of our SRA achievement tests which are 
given in grades one , two, three, five, seven, and nine. The 
Kansas competency tests in reading and math from grades two, 
four , six , eight , and ten, and the areas of monitoring our 
local programs for the accountability part of our local 
educational programs . I ' m also r esponsible for evaluating 
the teachers that teach in Catherine, Munjor , and Schoenchen, 
and I ' m director of the district ' s adult education program. 
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So my responsibilitie~ have varied through the years depending 
on the different superintendent 1s wishes . So it ' s r eally a 
little bit hard for me to really nail down my job description. 
I guess if something needs done I do it . 
TOM: Do you have any desires to become a superintendent? 
MR. HURST : I 1ve given some thought to becoming a super intendent , 
but I enjoy my pr esent position too much to do so . I 1ve been 
in the position of acting superintendent three times during 
my thirty years in Hays and each stint that I took was between 
six and eight months in length. So, I am familiar with the 
job. I suppose the thing that I dislike most about the 
superintendency is t he high level of visibility the superintendent 
has and the politics that goes along with it . I 've also 
enjoyed being home more in the evening in the years my wife 
and I have been raising my family . A superintendency in a 
town this size can go for a month without having an evening 
at home . I really have no desire to become a superintendent , 
but as in the past , I will help the district out if the need 
should be there in an interim period between superintendents . 
I just hope our present superintendent stays until he retires . 
BILL : What professional educational or ganizations have you been 
involved in and to what degree? 
MR. HURST : I am a life member of the National Elementary 
Principals Association, that was back when I could get that 
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membership for one hu,ndred dollars , it was a pretty good 
investment . I ' m a life member of tne National Education 
Association which I got for one hundred fifty dollars back 
then. I 1m a life member of the Kansas Congress of Parents 
and Teachers . I I m a member of the Fort Hays State University 
Chapter of Honorary Society of Phi Kappa Phi . I 1m a chapter 
member of the Fort Hays State Chapter of Phi Delta Kappa and 
I served as the third president of the organization during 
the 1960- 1961 school year . The For t Hays Chapter of P.D. K. 
was installed during the 1958- 1959 school year . I ' m a state 
and national member of the Association of Supervision of 
Curriculum Development and a member of the Kansas United 
School Administrators . 
BILL: Could you expand more on your involvement with P. D. K. and 
how the Fort Hays Chapter got started? 
MR. HURST : As I understood there were several people who were 
interested in developing a Phi Delta Kappa chapter here at 
Fort Hays . So we called in the coordinator in Kansas for 
Phi Delta Kappa , at that time, I believe it was Harold Reger . 
I believe he was from K. U. He came in and met with us and he 
listed how we could go about setting up a chapter here at 
Fort Hays . Clem Wood was the first president when it was 
installed in 1958- 1959 , and I don ' t remember the exact number 
of charter members , but the program got off and running in 
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the 1958-1959 school yea:r , and then Ralph 11Red 11 Huffman was 
the second president in 1959- 1960 , and then I was president 
in 1960- 1961 . The club, of course, has grown considerably 
since then and since then they have also unified it so women 
could come in and join the organization . When it first 
started out , it was strictly a mens club. I don't remember 
when women were perclitted to join, but , of course, women and 
men do join the organization. 
JIM : What are some of the negative aspects of your current 
position as assistant superintendent? 
MR. HURST : Well , I think what I really truthfully have to say is 
that I have very few negative aspects of my current job. I 
suppose one of the negatives , if I could call it that , is 
additional jobs that I get assigned from different superintendents 
new to the system . Not realizing what my previous assignments 
are and adding a few more that they want me to handle, and 
the next thing you know I have lots of different jobs going 
on that I seem to acquire with each new superintendent . But 
I really can ' t complain I guess , as long as I can get 
everything accomplished . That does create a problem once in 
a while , stacking jobs on top of each other . 
TOM : Could you describe some of the positive aspects or successes 
you 've encountered? 
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MR. HURST : Well , as I ' ve ~ind of mentioned before , I think my 
successes in the district have been several. I guess it 
f ollows that I view my job in a positive manner and I 
thoroughly enjoy what I ' m doing . It ' s not boring , it ' s very 
challenging , it ' s very changing , and I work with a lot of 
super people in this district , and in Hays in general , and 
really I think Hays has been good to both me and my family . 
BILL: What are some of the changes in the past forty years that 
you feel have had an impact on education? 
MR. HURST : Of course, I ' m sure I 111 not remember a lot of them , but 
some of the things I think that have really changed. For 
example , when I started teaching I really didn 1t give much 
thought to accountability, being responsible really for what 
kids were learning . At that time you· had your textbooks and 
taught your text , you didn ' t give a lot to being really 
accountable for setting down everything in writing and showing 
to what extent the students have actually achieved it . You 
did this kind of mentally , but today you have to show 
accountability by setting up all your objectives . They have 
to be in writing , and then you have to have a measure to show 
to what degree the students are learning them . In other 
words , are you effective as a teacher , and are you getting 
the job done? So , you have many more pressures on you as a 
teacher, administrator , or whatever than you used to in 
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showing accountability. Another thing is the technology has 
made tremendous changes in education . When I first started 
out , the only way I could give a worksheet to the students is 
I had to make my own duplicating process , wnich was I mixed 
gelatin up and put it in a cookie sheet . I used carbon paper 
and printed my material on it, put it upside down on the 
gelatin sheet ; then, I could make about twenty copies with 
that . If I was lucky , the kids could read it . So, you very 
very carefully thought about making your worksheet before you 
made it , because it had to be a pretty important worksheet. 
Then you would have to wait about twenty-four to thirty- six 
hours for the carbon to sink down in the gelatin block far 
enough that you could make another copy without messing the 
second copy all up . So , we have gone from that process 
which is a very laborious thing to our dry copies today , 
where you can cut through many sheets a minute and thats 
changed teaching considerably . Another thing is your computers 
in education . \'le are getting much more involved than we used 
to be. We didn ' t even have computers back then . We didn ' t 
have calculators . There were a few real crude adding 
machines , but nothing you have with the chips and your present 
calculators . Of course, television came in since that time. 
All your video equipment and these types of things have come 
in since that time . So, technology in itself has made a 
tremendous difference in helping teachers with their work , 
making them much more effective, much more quickly . Of 
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course, schools have always been--the finger has always been 
pointed at schools that try to cure all of the ills of society . 
When Sputnik hit , all of a sudden our math and science was 
behind . The Russians were ahead of us . So, we had a big 
problem in math and science. Then, all of a sudden, the Nation 
At Risk study came out . So, they started requiring again 
much more math and science for students to take. We seemed 
to have some of these kind of cycles . I feel that you have 
the back to the basics cove. nays has really nevE:r left the 
basics very far . We have always bad a strong basic skills 
program . But a lot of these schools I feel that they look at 
some of the large urban centers that do have problems in 
school and a lot of their studies on most types of schools , 
rather than getting out in some of the other areas where you 
have decent school systems going on . Sometimes it is a little 
unfair to you the way some of these studies come out . But 
you all get blamed for it whether you have a good system or 
not. You ' re still part of the general structure of schools . 
Of course , the learning atmosphere in the schools have changed 
considerably . Now you have controlled atmospheres in your 
schools ; heat , cooling , your lighting system. The environment 
itself is much improved the volume tnat it used to have. The 
world to urban movemept--we have gotten rid of most of the 
one- teacher schools and have gone to larger schools . This 
can be good or bad. You still have to watch the quality 
that ' s involved . Recent research on effective school and 
effective teaching , I think , is having a big impact on the 
schools . It used to be that your teaching was kind of a 
mysterious art kind of thing . They used to say it ' s very 
difficult t o know what good teaching really is . It ' s hard 
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to really identify it . Now with effective schools and 
effective teaching research where they have gone right in to 
the schools and they had two schools sitting out here that 
one kids achieved much higher than the other . Why? So they 
go right in to the schools and find out what they ' re doing 
that makes this difference. They ' re starting to nail down 
pretty closely how students are learning and why they are 
learning better in one school and not another . They are 
starting to tie down what good teaching is all about . Of 
course, there is a lot of research on the right and left 
brain and all these types of things . How learning takes 
place. They ' re improving there all of the time . In fact , in 
the very near future , well , probably a few years , I do foresee 
where schools like doctors will be held accountable for 
teaching students . If they don ' t get them taught properly , 
they will be receiving lawsuits because of malpractice. I 
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think the schools wilJ. see the time when they get this tied 
down well enough that we can identify how kids learn, how we 
should be teaching them, and that we have the skills to get 
the job done , and if we don ' t get it done, I actually foresee 
the time when we will probably be getting malpractice suits 
from the schools . It used to be that we never thought about 
lawsuits . Today, everybody wants to make a fast buck and 
sue you at the drop of a hat . People are much more conscious 
about prejudices , race, color , and so forth . You have to 
watch that very carefully . You even have to watch that in 
your instructional materials . Male, female- - you have to 
watch all of these things very carefully as you select 
instructional materials or they get you into trouble. Things 
are becoming much more co:nplex and highly structured than 
they used to be . But , when you think that we have come from 
the Model T and Model A to rockets , that means there has been 
a considerable cnange in technology as well . It also shows 
how fast things have moved. I think the constant struggle 
in education now, to me , is how to help children cope with 
change . That ' s one of the big things . I think if we get too 
specialized in reading , writing , and aritl1metic , we can harm 
kids . Also , because if they change their jobs which they tell 
us is anywhere between three and five times during their 
lifetime, they 're going to have to learn to cope with change 
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without falling apart, One of our big challenges is improving 
the thinking skills of students and their memorization has 
its place . I still think we have to teach kids how to think 
and cope with change. These types of skills are important 
if they are going to survive . Tomorrow ' s world will be 
changing so fast . I think those are some of the basic things 
that I see . 
JIM : If you were to start your career all over again, would you 
do anything differently? 
MR. HURST : Well , there were times as I was going along through 
this process that I wondered how I ever got myself into all 
this. That is , as the years have gone by , I think that if I 
had it all to do over again , I would probably choose education 
as my career . It ' s been real rewarding to me personally, and 
it ' s provided a modest but adequate means to support my 
family , and it ' s given me many opportunities to serve mankind 
in a positive way . It has introduced me to several fine 
people along the way and I think I am probably one of the 
few fortunate people who has been in the process of spending 
my lifetime doing something that I really enjoy doing and 
look forward each day to anticipation . 
